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ABSlRftCT 

I'his i^ a preliminary report oii t]i€ project titled 
«Self -lerceptlon of Children Starting School," The project's aain 
codnmtti is to <Jeiscribe and a^mlytm the typ« of parBonal d^welopiii^iit 
produceai by o^erjaay achool life, in teras of such concepts as 
sali-^p^rcepticft and aalf-€waluation# Th^ puEpoBa of the piojtct le 
tot (1) de^crlbi the situation of th€ child in school together ulth 
chaiigas occurring in that situation; <2) d^acrlbe ©utward Gonditlona 
in the acheol enirironB^nt which mf hmv^ a bearing on the child 
cppcrtwni ties fox d^welaping aell«parception; (3) try to una^cstand 
the child 'a eapt^ianca of itself and Ita surroundiBga and any changes 
occtiirrlng in that eiptiience; (4) analyse the relationshipa hetween 
□tttward coriditioiie 4nd the chillis opportuniti^a for developing 
aeli" perception. Theory anfl concepts ar« discussed such asi the 
rationale tor the stuidy oi self ^pecceptlon s soae central concepts of 
the theory of identity s s€ciirltyi activity and dialogue; aad preiises 
of a theorif concerning th€ relationship betneen school and iociety. 
Soie eapirical first inpre^sions ace noted and rtaearch lethoda 
^participant cbserv^tlon and intertfieiis and conversatioiia] are 
descrihed* (MS) 
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ilobc i;' who w'orkM in or otherwise oomo-h inLo contact with 
nchooLu can hara I a i. loci to r'?ali;^o thnt thQ poroonal 
;ln vo iopnio n t o^' thf? titudont in one af tha main pro oca"upatl ons 
of the firincipal obi^ctivec of th^ ^apricultim* Porsonal 
dov^e^opment has to be takon into oojid Ida rat Ion both in 
uvory 'tty^worK arid rc lat ionahipG and in tho plannLn^ of 
inotruatlon. B^f tradition* howoyMr^ the aoh«iol oonimuiiity 
naLQ bf/^n dofuinat^^^d by tfie a oramuriioa on oi kriowled^ in 
i*ornic inh c ont f ibuto l ittle towards th& oocial and 
^^^motLonai do veiop!!i^.'nt of utudcinto in tho dirDGtion indicated 
by tho Gurrloulum* 

It wouldi hDWovor» be? wronr, to aai* that oshoolo today 
do not play a part in Lihapin^c the personalitiea of their 
students* Th-^y do oi' course play such a part» and the 
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U!)can no! ou:; unid r t; I nnn an fnr mo^^t trjnahfirn nnd 
oth'ir nehnnl nffinnn am a onc^^rn«ict, P r^^^sunifib Jy it in not 
a qMna'Jon of ^nona 1 i I / d n Lopinoii t l*i tho ciirrl^iular 
'jnnoo I i anyUiLti^ th^* f)rQa?:?n:i loiplri to op^fral^* in tho 
nppon i II !'^^^:t inn. Our inai n ^:oti::-jrn in tlu' project izi 

produc^Ki b;; n\rer^day ar^honl li iV^ iti t'^rmti rjf ciuch concept:! 
an no 1 : -p'» ro*Mit J on and r^Fi if -r-va mat i on * Ana i'ramp oi 
ra.ert?rifjo Irjr our work* hovf^'v^nr, y?: aro a.L:»D inb^ir^ated 
in nt rue tura i c i rcumn tancer^ at di Cro rf^ n t Lovg Id i in sahool 
arid c .i.o^» whe , which geno rato the rnai ncope oi aatlon 
a^/aUablc to poaplo in Rchooi. Thv purpor^o of tho proJ*?ct 
.lan bo derin^Hi ao foLlo^ii. 

- Po d^Minrlb*^? Ih*^ :^ituatiaa of Uhc^ ahiiu in Lichool Lnyethor 
with changeo occurrLn^: in that nltuation* 

- To deDcrib^ outward condltiDno ((^iH* social ^ peda^o^iaal, 
niat*:rial Qonditiono and orr-:ani :^at ional and eoonomia str\je»* 
turoa) in iho school cny^ironaiGiit vhich aay conceivably 
have a bearing on the ch L Id opportun 1 tioc of developing 
itn ir^pe roept Ion. 

^ Po try. to und^Tiitand the chl Id'o oicporlence of itself 
and it3 aurroundingD and any chan^eo occur rln#? it that 

- To analyr^-^ thn re? lat i onnh ipn botw^f^ori out ward conditionn 
and thu child opportuni ti devcl oping its se If- 
perc&pti on. 

The problem which we hav^c^ chosen to studv ( se If *pe rcept ion/ 
peraonal deveiopment of chiicircn ataartinfj school) is of 
aueh a kind that, from the verj outset , it deaandtd a new 
apprDach ia termeaf bo*^h sc^iontific theory and research 
methods. Gonse^utntly a gi-eafc deal of work had to 'be devo- 
ted to putting the probLem itcelf on an sound theoretioal 
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hr '){ tilt.: r<ii;w»iri WM> ./^ :ir ifMi i.f; fl Lhi.n partiuular 

p I* i)'n i ^■nn . r ri li J d * 

Wfij r» tu d^' _fi':;li;^]-^^^%:np I, ion ' 

■ ji ^.Hh j^-M; ii'.HMU i '.y j u ii=-ct, .Jh ^ pari i u 4 j^at i. on 

'.h'^ ]:v] \v\ iim I , Phw' chUcl anquiron varioun Imafcoo of 
:t;>*'!r V ;a tho r an*, on:- i i r. ii o n -^1 ^onmo nt to ttn actionn* 
^Jharl^'G Ooob^yt (or i n:\i^Rx\CQ ♦ miain'^a : no ( nummarii^ed by 
Anpiund V)n^, r» 1 ; j) t *UJMr ^^i^H imapp , /ind partiniHarly 
nur ^ivaluatlDn of our;J*rl v^^n , in inriunnced by tho way in 
wh Lcli oLhor p^:!op Le nfio u:j arai evaluate us''. Tho impor- 
t.ancf> r?L th^-* ihi id of Lhe poopie around L b and the way 
in which tlr^n^ ponp'^ Judi^^^ ^he chiid^t^ actions aro cru- 
cial de b^rininar.ta of the ya.L\v~ vhich the child attadhf^a 
to xtmit:. Ham an in othor ^ontcxtn* th(? child dooo 
not a^t hapha^;ardly i Ot]?- vay or anoth^^r, it ^trlvijs to 
attain nol. r-^o xpo rien^^c that; io as positive as poosible* 
Bo^Tlind ot al ( 1 p. ':;4) rnal;*^ th? following aisumpt ion: 
''Pho indiv^idual atnij at a ir-imag^^ ^-iv^in^ him a pooltivo 
dei:>ev^aiaation" . CcHnbn and Onygf- (1959) go oo far as to 
.^ay tn^t th^ .no:' t fundam^rital motive for human action in 
UfJ d^^^lr- to inaLntain aril p^on^^to tlK^ axporinaed self. 
rhu3 the value a rjhild expGrienaag or tho iraagf^ a ohtld 
hag aoq^u irofi ot' itG'vLf doos a grr?at deal to determine 
tlie w%^.7 in v/hir-h It intorprt?t3 and perceives different 
aituation^ and also th^: vmj' in which it aatfi in thooG 
si tuationn , 

In ord&r for tVio child to be able to meet new situations 
actively and coaRtract Iv^^ 1;^ and ffrov; Into thorn in ceyeral 
rospscts, it want ,^ivnn the opportunity of acquirinj 
a balariaed ka<wledg^:3 of its own resources aad those of 
other psople* Moreover the child must also feel that it 
13 accepted a.i a p^r.ion bj thoGe in its immediate vicinty, 
in order itself to be abl^ to acatpt others. Apart from 
often bilrig crucial to learaing, Geir^-perGeption is prob* 
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fibly t.Uo mn \l imfjortant. nninprvrKmt or r^oat Iv^fi , inrlnppndeni 
and criLiiUil Lhoui^ht mv\ al. no ni thn ability to fonl fmll- 
clarity^ rc» nr)ann 1 bj 1. : I; y and oondidoratjon. Oe If-peroopt Ion* 
thnn» III a fo':al point of conanpLn rol^tin^ to both Indi-* 
v'iduai and ouLU^alivo nanacltl^^'n for aotion - the two 
nompi^*mf3nt;ar;/ n 1 i^Mj nf thr* inclividual. porfinaali ty* 

But the 'onc^^^nt ^jf ne H'-D''M*cej)t Lon il::o han to be viewed 
i.n a widor nn^iial aoatnxL, Both thf* nont^^rr. and the Corm 
dT the soc iai-pu va hoi gr:ical proconDOo in which :j«l.f-*per'- 
GQption i3 shaped ha\r€ to be rel^ated to itirrcront objec- 
tive conditions aerivinp fron: a i^VrQn ao^ial structure. 
f::oonomiCf nooial, oultu.rni and political ^onditiono char- 
actoristic oi' our aoclet;/ impose restrictions on the 
Bhaping of ooclal-payoholoi|iGal and pedagogical proceoeea 
in gchooi* The Aimennions in which tho identity and □elf- 
perception of the child aro enabled to devr^loji are th\is 
to a great extent prid&teriQiriods Bjr atudylng the develop* 
nent of aelf-peraDptlon In differeiit childreii otarting 
sohoQlf theroforo, wq are oeeking to understaad the rt-- 
flection of sofiial and cultural otruatuwa in paychol** 
Dgioal and aoQial^-psyghological processes* The pedagogical 
procesieg shaped b.v achool in its role as the intermediary 
between the individual and tho eulture around hlia will 
thereforo be one of the aajor prioceupntl ong of our o t un- 
dies • On the atrenfth of this ar^iaent * we can formulate 
the following general and polarised quostlonsi amongr 
others I 

* To \tfhat extent do^o Dchool help to provide people with 
an adequate self ^perception in the sense that events in 
achool agree vvitfc events outside in such a y^y that child 
la on familiar ground in school and gains insight into 
its soc iiTk 1 ui fcuat i on? 

- To what extont does school screen itself off from portions 
of the child's experience, and to what extent dots this 
linpose a diitano# between the child iand its social back- 
fxcund? 



;: 1 - Ml; '-jV' : - tN,i;M;.;,f ; t; ' H' lim ,,l : !/ 'i 1 

7 f i r . :w ' ,1 > ■ r i; 's ■ i ^ . ; ; . \i \a \ ■ \' \ \a> \ 

^7 I'n : ■ f ^ , ' 1 r'f : , ( ) s . 1 1 i : . ; • tiM' 1' nj.] ! Ly Li.*' — , ; ^ , 

;.llv, i nto i IuCLm t., -.^1 - M/Z-i.c; J ! , Pit at. :;nnonl i.t,-^ 
oia^o r t:; n i t M * f ;a/ ' r-ux :aa).;:n on firu 'Mi.Lt:i ch^iicly cj.ruurn- 
wuia bni ai.d Ln^; mww uf:i.au;.;;u .Irj oa lii lo I iuu tua L atnaevu-- 
faijrib. "VDn li' trio 'A^l na;; i'raqin:nt(?*i :.a3fa(? rorn o£ rru- 
-■aria Q J. i r ai 1 1 ta 1 1 nr. ht* r^* :] tfirt i nnlinu 1, , that ia\at i. tu t i on 
aru; ;iai; Liarc i.i. \:{M:'\ni\ \ li\ LiiG hoiho uii v i roa:..nn L Caaa a Li: 
;a!aaoI, aar tao fii'aL L i.nic uhn chiUi in ruiv; ^-'OnrraiaLt^'i i ■: 
an unnorn; rOLii ai ^ way a i tn :..Qc:.ct75 Vv I ta nil the noa* aRr.an.ia 
and e^pecbation whlcti tniis iraplies. On© of the most run- 
daiiientai domando thai: the ahild nupt le.-irn to livr 
In a iar.^^c ^raup, which means that it must learn to doL^er 
and pontpcne ita impuLaoa and muot alt)o acouatom itsoir 
to LtG naodri and ^iahaa bo in^ donicd or irmorod^ duo I'or 
inatani^^ to lack o( tim«. Thia also meario that the child 
mu2it learn bo ac-ept btj^in/r interrupted in its work for 
\^ariou*^ reasons, and .t also has to learn the art of 
Bcre^niiiK itneir oTl from the others in the ^^roup in ordor 
to ba able to concGnbrato on its worlc. Another demand is 
that the uhild mui5 1 aa£;ustom itself to. beln/^ aompared 
with other^ anildren and bo being evalajated moce regularly 
and on a luoro limitod baaio than before, k third demand is 
that tha child mua L aaqulesaC' in the unconditional power 
relationship between teacher and pupils the tQacher being 
the ex orriaio wielder oC authority (Jackson 19oS)* 



The ability of lifierent children to live up to the demands 
and aKpeutations corn'ronting them in the school oommunity 
will depend on their various aptitudes and cirGumstancts . 

ERJC g 



Dirforont f^roupa of poupie Xivo In dirrerant material, 
Qooial and cultural alraunurtano&« depending on their 
positiona the production procesc!^ with the result 

that they also develop differont value ideaa, attitudea 
and language I ao veil as diffarent behavioural and reactive 
patttrnG, When children otartinf^ aghool are brought to-- 
gether in a claso, difrerGnoes of this kind are brought 
out into the open^ and problema arioc insoi'ar aa eDCGeasiv^ 
devlatior^ occur frorri what school and tho toaeher derine 
as normal i 

TvQ theorotical appro achGn 

The problem area described above is of such a kind that 
it must be tackled in two mutually complementary theeretip- 
al perBpactives* On the an& hand m need a theoretloal 
inotrumtnt with wich to analyse social — p ayGhologleal and 
pedagogical proceases at the micro level, We then emplDy 
what can be regarded as an approach to a theory of identity 
(and can also be regarded as a relation of a laxg© propox— 
tion of the overriding objeotivei of the currio'slu.ia to 
behavioural psyGholo^) in which the main foeus of atten- 
tion is upon the follDwing closely inteffrelated Gonoeptsi 
aeourity, activity and di.alopie (see Gustafison 1975) • 
On the other hand these analyses muot te related to struc-* 
tural conditions at the macro level, c onneoted vith tli© 
inititution and with social orgfluiisati on generally, vhteh 
generate and limit the micro processeB we are studying, 
Ve are working here with an approacli to a theory ooriearndng 
the relationship between school and society ±n vhich 
concepts such as pedagogioal frames, q^ualiricatlon and 
reproduction are of central importance « 

The two theoretical apprMLOhes are very briefly diaoassed 
below, and a model (the figure on page 1?) li than 
in an attempt to show how they are related t© m&h other* 
We begin by describing the implioationi of the conoepts of 
the micro theory from a normative point of vitM^ and we 



than prooQiftd to abtemenb, at macro-theorebical level, 
to Idtml^ify otrijctural oondifcions ma^torlally and socially 
dekerrairiing th© boundarieLJ oT the processeu at the micro 
love 1^ 

'^_om c ratyal QoncQpts of the theory of identity Sscurity » 
in the mm^ that the child experienceB unconditional 
aeatptaricfi? and a mutual f-Tlve and take of feelings, io a 
prarequiolte of balancod peroonal de vel opment # other 
words, a- stable emotional cliraat© in which people respect 
and truit one another and where the child finds that its own 
initiatives and efforts are supported. Although these 
qualities are of paramount itnportance to development in 
tha child's first contact with the surrounding world, this 
ia no raason to tone down the inportanoe of the experience 
of security in school. The experieme of insecurity and of 
not heing accepted puts insuperable Carriers in the way 
of intellectual progress and of perional development 
gentrally* An insecure child e^cperienoee the surrounding 
woi^'ld ae ^ menace^ with the resuLt that sost of hie 
enargy xb^ devoted to defending the ploture he has of 
himself* Thus he does not dare to risk anything in the 
hope of ggi.ining something new and deYeloping as s result* 
Instead an emotional climate haa to be created in the 
classroon? in which personal reeouroes are brought out 
and givan a chance to develop. Every child must be given 
the chance of getting to know hinself, both merits and 
liittitations included* If this is done in an aocepting 
onvironment where failure is experienaed as a natural 
human OQOurrence and not as a dlsastori a child can develop 
a positive and accepting but nonetheless realistic view 
of himsilf* 

S^aurityi then is something founded toth on emotional 
reactions to persons around one and on intellectual 
insight into social relations and the vay in which reality 
is organised and compostd. 
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Turniripj to the concepb of aablvlty ^ it is only by being 
active and by acting in a fjocial and mabfDriai context 
that ve oan experience our exiatonoe as independent 
Indiylduals* If vq aat in the same dirsGtion as and to- 
gether with other people^ w© also experience solidarity 
and Gomimunity. Thus the facultiea of individual and collec 
tive action are two complenientary functions of the perGon-' 
ality, both of which hav^e to be taken into account in 
school work. 

In disGUGoinfj activity, we have to distinguish between 
two types of active behaviouri 

^ an activity steered from the outside with the aid of 
punishments and rewards of various kinds and with the 
aid of authoritarian rules » 

an activity emanating from the individual himself and 
from his inner motivation, i.e. the pupil acts sponta-- 
naouBly, on his own intitative and aocording to his own 
int&rest , 

The first of theae. two forms of activity does not lead 
to any genuine growth in the individual^ merily to a 
auperfloial adjustment to the demands and expectations 
of his environment. Depending on his behaviour and achie^ 
vaments, the pupil is .judged to ^e socially competent or 
othervise, clever or not so clever* and this judgment is 
baeed exclusively on a selection of aspects which the 
pupil himself cannot influence. If on the other hand the 
pupil has a change of activity in the second sense, under 
oonditions of equality and acceptanGet he stands more 
chance of experiencing personal value and competence at 
the samLe time as he ts to know himself and others. 
W'hen the pupil discovers that the things he says and 
does are respeoted, he can acquire self-respect and take 
himself seriously* 
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TRaching which catGrn for the second form of actiYity 
cannot bo confinod to the oTie-vay branomlss:! on of know- 
iedcre ft'ora tciach^^p to pupil, Instead it is more accurate 
to apoak in terms of keacher and pupil together g L'satiiig 
knowloclf;cj in an active^ LpO. exploratory and QvaluativG 
relationiihli) to hh^ v/orld around tharn. Of nourae, not 
all kno'^lodi^o can be creatod aneVf bub certain rundamental 
nciontlfic principles, for matanc^f can \m dlnoovGred 
by tho cnildren bhemsoivea, MoceovDr^ an aofci^e rolation- 
ship to oxioting knovrledjgs impllGa that both toaGlier and 
pupila maintain a critlcn] ^\raluativG attiuude to tt * 
Only in thio way can knowledge and the acquioition of 
knowledge become a living and raeaningful process for both 
pupils and teachers p 

Finally, we consider the dialogae concept by ^mphaslzjLn^ 
the rllaloctiaal relationohip between nian and his environ-- 
mont* a relationship reflected in tho indiv^iduJtl by the 
equally dialoctical relationship between ieourity and 
aotivity* 

According to H-^iSrikssoni ono of the most important evp*nt^ 
during; the early care sitaatton is the establiihment of 
relianc© on the surrounding vrorld or distrust of it, ao 
the case n^ay be. "The first task of the ego* and therefore 
the very foremost baok of niatf»rrial care, is to establish 
YiablD patternB for th© aolation of the central conflict 
betwen fundamental trust and fundamental distruet in 
relation to existence itself" (H-Srikason I969 p, 226). 
H-iCrikQSon sees in ''f undanaental trust" Gomething dynamic 
which IB developed by a balance between trust and die- 
truest. The concept, laoreov^ery hius a dual meanlngj alluding 
as it dots to confidence in the aurrounding world and 
confidence in one's own ahility* According to Bettelheim 
(1973)5 the child's om activ^ity plays a central rol© 
in the development of baaic trust, v/hen a baby ftels 
hungry it also feels anicious and insecure, and to □vercome 
these feelings the child activates itself « quite instinct- 
ivtly to begin with^ As the ohild comes to ixperience its 
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ovm reriox activity, however, and thin actlyity anquirao 
a mettning through 11^^ oarLnection with the patlrafac-tion of 
needs, a aonSQ of purpooo soon dovelopa- If the child iB 
thus given scope between the Lienaatlan of huingor and the 
aatisfaction of its neodo to agtivato itsGir, it will 
experiene© part iaipat ion in the oatiofact Ion ot its cnin 
needn* Onco the child oapablo of influencing^ its ovn 
nitimtinnt Ito canridonce in uwr\ abilltf will inoi'eaoa* 

Of cpuree^ this ia oonditlorial among other things on the 
child 'o truot in the surrounding world developing at the 
same time as a reeult of the surrouriding world the 
people in the child's Immediate Tieinity) hehavlng oonmLB^ 
tently and repilarly in their dealings with the child* 
The Ghild mat be aosurod that Ltu efforts will aventually 
produce results. If ibo needs are not aatiafiad, tht child 
will e%peri@nae emotional ehaos^ and its oonfidk^naa in 
tht surrounding world and in ifcg own ability will be 
disrupted. If on the other hand the child le denied this 
scope for self-activatioii by an over-eager ( o^ar^proteativ^) 
0^ imthoritijrian custodian ^ it will rendered passive 
or fruitrated* 

Thii description of the ideal form of the life-initiatine 
dialogue between cuotodian 9uid ahild could sewa as a 
model for the teaoher-pupil relationship as yell* A rela^ 
tionship of this kind, which aan be ternied aatl-authoritajrianf 
demoaratio or e^litarian, provides the pupil with a Qhan^^a 
of active solf-expression. In a relationBhip of this kind, 
neither tewher nor pupils exert absolute control. Insteadt 
both sides ao-operate in shaping their exiattnoe at oohaol* 

This relationship! commonly referred to in educational 
contexts ae a dialoffue-educational relationship between 
people, would probably have been described by G H Head 
as a symmetrical assumption of r^les (Asplund 1969). Mead 
regards a symmetrical assumption of rolea as the founda- * 
tion of hijm^n becoming* By assuming the other person^s 
role I acquire knowledge of myaelf in his per3p#etive. 



'Phio atjnumptlori of rnlog mupb bfi mutual,, otherwioe one 
party duveiopment wil 1 inhibited* Froire (197? P. 90) 
han tho i'o liow Lrur-; to nay, among other thirif^Gi concerning 
Lha mutuaLit-y oi Ihn dialoguo e^nd the conditions in Which 
i t 0 X i. [U n : 



'"l.Mi^> (iialof;iiQ In the meetlnf; between porsonSi 
oorfimunj cateJ by bhn v/nrl rj in order to be able 
In rivn fi nam^i in it, ■rhun a fl i.al o^iie cannot 
taKO place botwocn thoae who wish to give a 
uFivy' tr; tho tho wnr]fl and tho^ie who are oppoEied 
to this name-/^ivin^^ ^ between those who deny 
others the rifthfc to 3p®^k and those who are 
themseives denied that right* Those who havo 
been denied their original right to Bay their 
pioGG rnuat first reconquer that right and pre* 
vent the continuation of this dthumanlBing 
aagauit * 



The three c one ^pt s which wo diaauased above - security 
activity and dialo^o arn runGtionally related to one 
another in such a way that the character of the dialopae 
decides the degree and type of seeurity in the relation* 
phipf v.^hich in turn detGrmines tha degree and type of 
activity* In tho description and analysis of personality 
and identity dev^ iopn'jent in schoolf these concepts can 
bo employed in the following connectionsi among otherss 



^ The relation to other people^ What are the charaoter-- 
is tics of teaoher-pupil and inter-^pupil relationships 
and relations between pupils and other school personnel? 
What are the charac teris tics of the home-school relation- 
ship or, primarily I of the relationship between parents t 
pupil and teacher? V/hat shape is given to working mtthoda 
and other aspects of the school community? How frequent 
is creative activity In interaction with others? Have 
the pupils any chance of aGfuirlng knowledge at school 
concerning themselves and others as social entities? 

nelation to teaching content. To what extent' is teach* 
ing rooted in the pupils' reality and how is it adapted 
to their capacity and interests? To what extent are 
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pupils able to oontribute mattTial from theii own exjperl-* 
trie© to teaohing cont&nt? To ^hat tsctent art pupils givtn 
opjorturiitits of jadtpendent araattvity involving their 
thcughtSf bodiiif iaaginatlon and fetlings in different 
myml In the Qourse of their school workf are the pupils 
iri a poBltion to faiji an Ineight into their cvm sooial 
iituatioa and that of othfri? 

^- Eelation to teaohing crganisat ion* To what exttttt ara 
th€ pupils participaxits iji a d^moaratic prQctSi ragt^dlngf 
foj? instanoe^ the planning of InstruGtion, thm eahool 
aomiBunity and tha vu^nninr and dasipi of the schoDl 
en-^tronniant? lAThlla at sahool* are they in a poeitlDn to 
gairi an inelght into the social oi^ganizatiDri of school 
and of Bootety? 

We have triad, on the basis of three iiaentially theorat- 
isal oonaipta, to outlim tha Idtal school anvironoent 
foT the realization of the principal obJaQtives of the 
QU^rioulam with regard to pericnal devalDpmiiit * Iti dasorib 
ing and analysing the pMsent appeaxanoe of gohooli this 
luat hi juxtaposed with an appearance whichf though not 
at prseant tsciitingi is nonethaleas dailrable# This could 
be teriaed a polarizad intth©4 of aaalyaii, in vrhioh a pie- 
tura of reality as it is is ooapared with an Iraag^ of 
reality as it otight to be laaoojdlng to the theory of 
identity and the ourrteiilTiia, 

Pr^miees of a theory aonoirning the rolatlonahip between 
iG^iDol and gooiety 

So far we haire been aQneerned i/ith the prealsei on which 
to deaoxibe and analyat the prteent appearance of school 
in relation to its effaots on personal developEnant * But 
this does not help us to e^cplain why sohool realities 
have BO far been ao little Influenoed by the inta?itioni 
formulated in the goals and guldillnes of th« ourriGUlum* 
Mb tharefore wieh to try to identify atruotural oiroum- 
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Flgtire, Wodel of the ooQialisation proetos In aehocli 



atancts at variaas ley©lsi irlthln thm fiahc©! syii;©! aiii 

pedagogioal proatssts* It is only whmn we h^vt Mul^itd 
bhii@ alxaujiitanoei aad reljktsd then to tho pr#i«nt appear" 
tooi of sahool that m saii deoidt vhmt type of leauEity 
aad ftotivity it la positble to Aavtlop anfl vhither auiegut 
psd^gogios (in itaorigi«al £mm as par P Irtir* (1973)) 
km at all possible in tht aoslal fruaee «3ilatlfig tadlayi 
Wa will taka as oar poiat dapartiirs an mitem^mt tn 
whiQh we regard the devalopaent of eDnaaieuiniai aiid tht 
pataonality In a satafiaHat paCTpestivi . 
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The cQurst tatetn by the pupils' ptrsonitl develDjatut " 
diraotly ralated bo ih% nature of the reality whieh 
surreands %h%m ©v^ery day* Sinct a gs'tat prcpertlon oC 
thm child's aviryday ilfa is now iptnt in seho&U thtra 
is r©a.sQn to supjoi^ Ihat coniidera'bla parts of the Ghlld's 
awmreneas mad p^^sanaLLty are shikped in thm eoaial a!ivl<» 
ronment coristltoitea \y m^mryimy eohool life* Swial iiitir-* 
action garierally amy be said to Qonstlt^tt th© feujnd&tioii 
of tha child 'a conQtjtual formatlQn* The escperifnoe 
eomposiiig the ohild'a everyday lif^ ooastitutaa th€ 
aaattriftl foandallon of the sonQaptual system whiah the 
ohild develop© (mb aja th^ua diitin^lahlnf hert botween 
a wsrld ol' #xp§rieno€ and a coneapt^al worldi se© the 
figur© en pag© ) • Eir^rything whioh happens betveeri people 
©ri an QomeMt© l^vel (sacial interaotion) f both actions aftd 
verbal stat#iD©ntB, ij\ direotly raflftotod Iti their experi* 
©ntial vorld, B:cperi«na©s of oonartte ioeial phenofflsna 
ar© gradually joined togafeher and provide a material 
foundation for oonosjtual eyatemt afc mymboliQal level 
in th© Sorm of iMge?, idtae, valuosi normi and ouohlik@# 
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Thm child's self -awareness conatitutei an iflipDrtant and 
superior paxfc of aonsicloi^eneai* The child's ©xpariarioeB 
of LtBBif (v-'.iiv the reactions of others) in different 
situations prodace a aertain app^^ohansiaa of ite ovn 
pertonality '»^hieh does a ffftat deal to control its future 
action. In this wajr w say that th^ child's oalf-'pirDeption 
is an important liak betwtan its itation and the world 
around it* 

hav^ now tri©d to show how the ahild thouffhti and 
ideas oonotrning other people and itialf, oonoerning 
relationEhlps and aorals or oonoeTOing sohool and instruo-^ 
tion art prcduats of social and material oondlbiona apply- 
ing to its everyday llfs at aohOQl, Thm next stage ie to 
give a brief Qutllae of thsse conditionSf 

Our argument so far hai oongernad the inaf^r field (l) 
in the atove figur&i the whola of the figure ^eing a 
genoral model of the oociall^atlon proeesa. Va nevr wish 
to ©xpand the arpiatnt to Inolud^ the outer field (ll) 
as well, So far we have dvalt ao^aavhat on the analysis 
of what happane (w shall be raturmlng to this in greater 
detail furthar on)* Nov we will aik ourselves why oertain 
things happen arid not others. 

The mod&l shows that the oonoreta tveata which take 
plaoe in everyday sohool llfe^ in She fora of worlclng 
methods and fornis of assooiat iOTii mvL^t he related to 
struatural cirQuraatances at diffarent levels # Restriationa 
generated suoh structural oireuastanQe a In the outer 
field (ll) are intertwined with individml and colleotivi 
intentions In the soaial and material praotioas of schooU 
We therefore have to assume that the true so ope for action 
in the olasaroora is oreated by itrtictural oonditiona in 
sohool and oubside it# In 3wed@n» for Initanca, Dahllof 
(1967, 1971), I.undffpan Cl 975i 1974) and Kail da (1974, 
1974i 1 975) hav& sliovn how the t^aqhins prooess is con- 
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troll^^d by pedagogiaal frarat factors (such as tlfflt, 
group size and coapoiltion^ tsachinf materials tto) 
vhiQh are funstionally rela-ted to frataes at institutional 
and overriding ichool syitem level* 

III order to underitand the objaGtlire fiinstion of eehool 
in ao<^iaty and the aventa ^^hioh take plaso in the olaee- 
roQis, wi have to relate sGhool to a wider social oentext* 
The iducation lystam cannot be view^td as an isolated phe— 
nomencn; in the ultimati analysii it must bt rtlated 
to material produotion or to the eeonoaio baeii of looi- 
ety. 

The iduoation syattm of a seolety sanriot be termsd pro- 
dactiTa in the same lenat aa the varlo'ue staple indiigtrlai 
of that society. School stands for a spirltiial produoticn 
which yialds only lon^-taM raturns and is therefore direct- 
ly dependent on material produotion for the ooyerage of 
it a ooste. Another link bttwen prDduotion and eduoation 
lies in the dimands of produotion for an adjusted and 
diffsrantially qualified laboiir force. Maiuah (1974) has 
foiind that the production prooesi in dux aosiety deEQands at 
least three types of quallfloations (p 55) i 

* intanaive ^ualif ioatlona (dlliganaei persivtranca, 
preoision, reliability) 

- productive qualif ioatloni (compatenoa and working 
e:cpf rience) 

- innovative qualif Icationi (sGientlflo and creative 
4\iallf ica-tions) 

Thue acoording to Masuch an asaiunption of the role of 
pupil implies that tha ahild hai begun to qualify in 
aqcQ^dance with the damanda of the produetion proati^i 
\rti&n the child adjusts to the demands and txpictations 
aagoQiatid with the pupil rola, it does so in rasponso 
to stniotural Donditlona outside iohooli Something of 
this kind hai been found by Jaskaozi (1968)1 who idtnti* 
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flis a latsnt curriculum yhich is the antithtsii of the 
manifist curriDalua. The latent curriculum includes f for 
Initaiiat, deiaands for adjtistsient to a large group, with 
all that this inpliea of the eudden denial of neede etc. 
It als© iiaplitB* moreover, the n&%& to aGcustom oneself 
to bilrif regularly and unldiinensionftlly evaluated by a 
ptrsQii to whom one does not have any profound emotional 
rtlatiDnsh.ip# ^^at Is more, one has to aacuBtom oneself 
to the unconditional powti wlaldad by the teacher. 

Thi latent Durrtculum thua refiTred to Jackeon is 
funatlQiially integratid with everyday work and supporuS 
the realisation of the syllSLtij but it Gounttraots the 
realisation of the overriding ohjeotivte of tht curriculum. 
On the other hand the iODiallaatton grocsis shaped by 
school today appears to Gcrraaporid to the demands made by 
production for an adjuatsd labour foroe* 

Sarlier vt relattd the adiac^ation ayotea to material pro- 
ducticri or the economic basis of ioeiety. But eohool must 
also be related to eociaty's aystem af thought, its code 
of noxiaif its moral piictpti^ ins.f#B and suohlike, 1,0* 
the oharaoterlstici of out ecciety's spiritual production, 
its ideologiGal superstruoture, Tha latter is determined 
by aooiety's node of production wd eerTes as a legitima- 
tion and reproduction of current conditions of production* 
Within thie i-uptretruoture AlthUiiar (1976) identifies 
wh^t he tiims the ideological .maohlnerles of the state 
(a.g, Churohf echoolf family^ legml syitsfflp mass media), 
which together with the repreaiivt maohinery of the state 
(iig» the armed forces , the polioe, the adminietration) 
stmd for the reproduetion of soolety's conditiono of 
production, Althusser maintains that school ocoupies a 
domtnant position ainong the ideological inaahineriea of 
the state, ^he French socioloffiat Birnmrd goes as far 
as to say that the main function of sehool consists in 
'*the reproduction of atruoturee of the social fermation, 
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atoYe all of the dominant mode of pifod-uctlon vhich is 
crucial to the otmoturt" (Callevaert-ljilsson 1974 P 171) • 
The relatiori bttwaaft the reproductive functiori of SGhool 
and the politiGo-^eoonomic tails of society has been 
analyied by Masiiah (l974)i He has disc^CT^d thre© main 
raproduotiv© fur.Qtioiia of the school system (p 21) s 

a) iconomio raproductioni sahool must prodaoe the latour 
which iociety needs, 

b) political reproduietl on or iDaiallaationi school must 
preserve and riprodiLce tht idtology or self '^uaderBtandine 
predominant in sooittyi 

c) school must reproduce itself; school adjuete to social 
development without any Sirio-us frlotiori heoaiise it 
trains its own laboTir force* 

A great deal of the parional devilopment which ocQura in 
school today oari be regarded as a reepcnse to the deiaands 
of tht polit ico-enoaomic baaia of sooiety for particular 
qiialif ioationSi rhe devtlopmtrit of an Identity, of self-- 
-perception and o,f intrinsle value is a Gintml part of 
this process* Self^perctption and Identity are formed 
in tht enoount@:r betwaem the Indiv^ldtial and his immediata 
iurroundingef and selC-jaroeption can therefore bt regarded 
as the point of intirseetion "betwetn the Individual and 
society. To study the shapiriij of self-peroeption in dif- 
ferent individuals at school im ont v/ay of trying^ to 
understand the link tetween the individual and eocitty 
and, therefore, the role of echool in sooiety* 

Although eKhauitive analyses In a itructural pirspective 
fall beyond th© eoope of this project, the analysee of 
the micro procisses will of oourse be 3Pelattd in various 
reepeots to certain structurally determined conditioTiSi 
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Some empirical first impressioris 



A period of fitldwork, as yet unsupportid by any systematic 
analysis, has yitldtd the fDllowing general picture 
(expreisad in ternie of security, activity and dialogue) 
of conditions in the grade 1 Glasies included in the 
study, V/i btliive that so far we havt iseri the following 
conditions making it difficult for chlldrtn and teachers 
to experience lacurity at aGhool* 

* There does rxot getii to 'be a y form of assooiation 
(asgen'bLy, activity) in school intentionally deiipied 
for the primary purpose of tnabline the children to get 
to know themaelves* each other, other people at sohool 
or the material they are to vork with and the eurroundingi 
in which they are to spend their time. After two or three 
months at schoolf many of them do not even know the namei 
of oertain ohlldr^n in their elassaa. 

- Nearly all working methodi in Bchool are of such a kind 
as to impede interaction 'between pupils. Pupils learn 
almost ifflmpdiately to regard their claasmates as an obsta-^ 
die and a source of diiturbance to the progresa of their 
work* 

^ The teaoher and the individual child very seldom meet 
in a context like the teaehing situationi for the most 
part they get to know each other in their respective roles 
of teaaher and pupil* (Viitually all the children we have 
epokfn to feel that they are not allowed to talk to the 
teaaher ai mch as they would like to,) 

^ Beginners are left almost completely to their own devices 
during breaks* During our conversations with them, many 
of them have confirmed what we suspected from our observa* 
ticns during breaks, namely that thty feel isolated and 
afmid in relation to other pupils. Often too they feel 
powerless to break this isolation. 
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- Many parents have very little ot no ooritact vlth th§ 
teaeher and the school* This makte It difXic^ilt for them 
to appreciate the child school iitmtiDii and unitritaiid 
its axperi#nces there, Th© child niaiy then bt dtnitd 
continuity between its home and school eKistemea» 

« Peaching is seldom rtlated to or f candid on the nat trial 
arid Social reality in which the children are at hoin#i or 
the children's own txpariential world, %^ith ths rtiialt 
that they are prevented from gaining insight into their 
own social situation and that of other peoplt. 

- Children are tied in an authoritarian laanntr to ona 
teacher and to the system o£ school rules as Interpretai 
by the teacher* The children Bemn to baae a gyeat deal 
of their security and oonfidence on thi teacher . Often 
the system of rules is not perceptively integrated with 
the child's personality* (When a supply ttscher aomes 

to grade 1 * insecurity and confusion siea to clevelop 
easily among the children, and the routinae assooiated 
with the regular teaeher are rendered inoperativep) 

The following conditions tend to make the teaohsr feel 
insecure at school* 

- Often relations to other teachers are not partlaularly 
confidential* It seems as though they avpid talking about 
their difficulties* Many teaahers feel unBure of thenealves 
and feel that their difficulties may be greater than 
other people ^s* The exist^noe of teachexs i^ith a rtputa- 
tion for being successful In class can causi 

others to feel that they w$ a failure, 

- The teacher feels that ghe ia under pressure from the 
explicit or anticipated diffitnda of paronbs, Thr teaoher 
tends far too seldom to regard parents as potential part- 
ners. 
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* The teaohsr fsels that she has insaff icient oppDrtuni- 
tif3 or ijettinf; fco know each individual child* (During 
a QOrta^in period of fcimo while we vere conversing indi"- 
v^idually with all the childreri In our Glasses, several 
te^oheri spontaneously hinted that we were in an enviable 
paaitioa having as we did the opportaiiity of talking 
p#^sona,ll7 to eaoh o£ the ohildren. concerning their ex-* 
perienoe^ of themselves and their aohcol situation.) 

We havi also oboerved the following ooriditions, among 
others^ which in our belief limit the prospeGts of com- 
mxMted meaningsful aotivity by teachers and pupllss 

« One of the very first things a ohild has to learn at 
iohool to keep quiet and sit still? i*e, to adopt a 
pa$siv^ attitude. These skille are rulabod in as soon as 
th^ child starts schoolf because they are a prerequisite 
Qi the yo:pking nethods used in the teaching of school 
subject^t whidi usually begini during the very first days 
of iohoQl. : 

Aativlties are ofttn interrupted by the bell {joing. 
Ohildren are seldom allov/ed to stay in during the break 
and firaish what they are doingi 

Nearly all the activities undertalcen ty a child in the 
olaiaroom are initiated by the teach-er, just as their 
Com and oontent are determined by the teacher and/or 
the textbook* The child itself is given little opportunity 
of deveXopin.^ ideas and workinf on independently formulatod 
probl9R:a» i*e* creating* 

^ In non^theoretical □ubjects too, aotivities are aluayo 
highly farmaliaed, little scope being left for individual 
creativity* 

Ph© playground is often a flat, uninspiring place with 
vti^y littlt that can stimulate play* 
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Teachers are also prevented from acting independently: 

- The teacher feels that she has very little scope within 
vhichto design he:c work acoording to htr own ideas and 
initiativeB^ The ejcpectations of parents^ eolleagues 
and superiors presumably ttrid to exert a conservative 
influeiiOi on teaching, 

« The indivudal ttaoher appears more often than not to 
be obliged to use the teaching materials collectively 
adopted for use in the sohool or school management area. 

These preliminary impreseions of the school start must be 
viewed in relation to the structurally dictated condi- 
tione in which the teacher works (discussed in previous 
pages) * The active scope available to the teacher seeinB 
to a ffr^at extent to be restricted by conditions outside 
herself and outside the schooli conditions whichi unaided, 
she has very little chanoe of influencing or even becoming 
awara of. The prospect s of establishing a dialogue between 
teachai* and pupil of the kind described previously have 
to be viewed in tht light of these conditions. 

Invest lotion plan and methods 

Work on the evolution of suitable investigation methods 
has been closely linked with the theoretical work. Thus 
the choice of methods for the empirioal study has been 
piided by the need for data faGilitating analyses of 
iohool realltits in terms of various points of inquiry 
forinuLated on the basis of the two theoretical approaohes 
desoribed above (the theory of identity and the theory 
CQnoeming the relationship between society and school)* 

The analyses will employ data derived from observations 
in ten grade 1 classes and from converiat ions and inter- 
views with the teachers taking those classes, with the 
qhildrtn thems$lveB and with the ohildren's parents. 
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To inoreaie our opporbunitits of getting to know con- 
ditions in the iphool of vrhioh a class forms pairt, and 
to help ui bscomi more faailiar with the social surround- 
ings or the schoolf ths stiidy includes three olasees' 
from each of the three pa^rticiparit schools, A fourth 
school is representid "by oni Glass only. The fouc schools 
reprisent four different aohoDl management areai, Ont 
feature common to all of the schools is that they are 
situated in peripheral artas of Gothenburg considered 
by the hM to be relatively "heaTy going", Theae schools 
present a relatively high Gon^entrat ion of problems and 
dif f icultiei * 

The foilo'^ing methods hare been useds 

Part j^Qi^pant^ S'bjervati^on. It ii mainly by visiting ^ohools 
and ina]:ing observations thore that we have tried to 
describe these sDcial ani educational processes, Kach 
class was visited by one and the same r#iearch worker 
for about 25 dayi during the first Bohoal year (1974/75). 

In order to oome clostr to pupils and teachers arid thereby 
iaprove our prospects of sharing their experiena^ of the 
reality \^e perceive, ve havi participated in ereryday 
Bohool activities to a certain e)ctent, though without 
systematically endeavouring" to introduce any new Idtas or 
change a and without being absorbed by the reality around 
U8 and bf coming an unreflecting part of it* Participant 
obstrvation as praotised "by us implies different dagreei 
of functional participat ion in the syitem we are studying ^ 
from the outside observer with no speoiflable and direotly 
tangible role in the events under considtrat Ion to the 
status of a psycholo^iGal and oooial part of the obaerved 
reality. 

Observations of dirferent iohool situations and contexts - 
the olassrooffif the ataffrooap the playgrQUnd, tht diriinij 
hallt the pupil welfare Gonfepenoa, the parents* meeting 
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etc. - have given ui impressions of th& ways in whioh 
different groups and indlviduils btlongiiig to the school 
act in these contexts* Oui* most freq^uent and abundant 
observatione have bean made in the environments frequtnt-^ 
td by the childrtn, our main intention being to describe 
their encounter with echool. 

I^n_terv^ewi^and_c^nvireati^ons 

a) Pupils < In order to gat to know the ehlldttn more 
cloiely, particularly with refertnce to theit e^perienoes 
of sohool and of themstlves in scihools interviewed 
all the children in the ten classes after thiy had btin 
at eohool for two or three months. This inttrviaw was 
a et^ruot^urad int^irvj^ew ba^ed o^^Pi^iW^^ 2^^'^i.^£fi£,^B.^ 
^ohool^envi^r^nmants. Each ohild was intervitwad individ- 
ually by the observer who had visited his alasi on several 
oCGasione since he started eohooli The purpose of thii 
interview ii to obtain oloser insight iiito the way in 
which the ohild eKperienoes everyday situations in different 
sohool enviromaente* Thert are 16 such situational and 
they are Illustrated by aeani of five pieturei (classroom ^ 
3 pictures * playground and dining hall) and accompanying 
spoken explanations. The situations in this structured 
interview have been oonstructed on the basis of our own 
theoretical assumptions concerning important agents of 
socialisation in the school enviroriment * The areas vvhioh 
the interview is aimad at ptnatrating are the children's 
experience of their relationship to the teacher, of their 
relationship to each other^ of their own achievements, of 
their imderstandlng and insight oonGerning the gystam of 
ichool rules, and of their saourity in social situations* 

A £ent£n£e_^cM£l^t^on oet^h^d has also teen used. This is 
a partly revised version of Kalvtsten & Jonsson '-Det 
avenska akolpojkstestst'% The ohild is asked to expresa 
the way in whioh he believes other people (parantii teaoherai 
olassmatee) sea him, and the ohild^s own view of these other 
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people also becomes apparent • The follovlnf attitude areas 
are inoludtdi relation to partnti, relation to othe3f 
Ghildren, relation to tea^hei^i, myself in lessons, school 
in general, the future and th© ohild'e hopes ooncerninf 
itself. 

We ueed the eentence completion aethod in con^^e^Mtlona 
with the children included in our inteniive study^, some 
of whom have attracted special attention at iohool pupil 
v/elfare conferences or have been selected for special 
instruct ion. 

In many caies meetings with the individual pupil on the 
basie of the two methodi mentioned previously have 
aiiumed the character of spontaneous oonversations. Pupils 
associating the questions with other matters have often 
been encouraged to develop and follow up their assooia-* 
tiong. 

b) The teacher ^ 0 onversations with the teaoher during 
visits to olasses are supplemented by a relatively exhaus** 
tive and thoroughly planned interv_iew £f_the_te^ac^h£r 
cQncernlng her situation as teaoher? her view of the 
social role of iohoolf the role of the teaoher in relatloia 
to the pupils, their parent e and other teachers, problenii 
at sohool, teachtr training, teachinf methods and worlcirig 
methodi, the ourrloulum, subjtot eontent* -i^at is unsatis*- 
factory about school today? Does she want to change ^ohoal, 
and if so in what way? 

V/e can obtain further insight into school as seen from 
the teacher's point of view with the aid of the ^eaoher^'s 
dlar^,^ Most of the teachers takinij part in the study 
have written up daily remarks on their school life and 
work with their classes for a period of one week, Th© 
teachf rs have been given a free hand in deciding the 
content and form of their dlarita, the only stipulation 
being that they were to deal with life in school* 
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d) Parent a » The child's view of the school world as 
manifeflted by the demands and expectations which it imposen 
on the child is of oourse foundod on the child 'i life out 
of school. Similarly^ experience at rjohool will have 
reptrousiiona on other environmento frequontod by tns child. 
Events In one of these onvlronmonts yiold experienoe which 
will influence the child's interpretation of personi and 
situations in other environments and its own actions 
there. 



We have therefore interviewed parents of the ohiJdren 
whose school situation we would like to ptnetrate in 
greater depth (children with "school dif f Icultlte" as 
wall as "well-adjusted" ohildren) • This i^^t^^rvl^ew of jar£n^i3 
has furnished data which can tell us about the children's 
ciroumstances outside school* For instance, the interview 
covers the parents^ attitude to the child, the child's 
school start, the parents ' own contacts with school, the 
tasks of school, upbringingt the housing area, contact 
with public strvices ans authorities, the parents' own 
work situation, child care. 

Pro.lect timetable 

The project started on 1st January 1973 ^nd will be concluded 
on 30th. June 1976* The work of the project has been planned 
on the following main lines. 



Jan - June 

1973 Review of theoretical and empirical research 

into the concept of self. The purpose of 
this work was to obtain a theoretical view 
and foundation of the concept of self-percep- 
tion and at the same time to find perspectives 
for considerations of method* 

1973/74 This yearns work was mainly conceded with 

the solution of problems of method prepare 
atory to the approachinff phase of fieldwork. 
Theoretical studies continued parallel to 
and as part of the^ development of methods* 



Pho fie Id work phase of the project was 
f:nrrij-Mi out. Data Tor th© analyois of ochool 
i;: a pnrnonailty-^devoloping anvlronment were 
cnl, loctud b,y mdana of obtjervationo, inter- 



viov/n u 



■uui norivernaiionn 



ouuio of tlic Work of data oolloction (inbet'- 
vLoyu nf paronfcrj) haa been done this year* 
Data puocenoinftf analysis and repoctin^^ are 
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